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Hartwick College | First Year Seminar Assessment Rubric
adapted from SEWS Rubric ‐ Information Literacy Criteria

Proficient – 3

Emerging – 2

Developing ‐ 1

Choice of sources
appropriate

Most sources
appropriate for
the assignment

Good use of
sources to enrich
thesis/hypothesis;
sources are fairly
represented

Adequate use of
sources to support
thesis/hypothesis

C.
In‐text citations or
footnotes

Quotes,
paraphrases, and
summaries are
followed by in‐text
citations or
footnotes
according to style
rules; attributions
appear wherever
appropriate

In‐text citations or
footnotes are
generally used,
but there may be
some:
 inconsistency
in style
 failure to
attribute, or
 inaccurate
paraphrasing
or use of
quotations

D.
References /
Bibliography /
Works Cited Page
‐ allows readers
to find and assess
sources, and
‐ avoids
plagiarism

All sources are
listed, and most
are formatted
correctly
according to a
single style

Most sources are
listed and citations
are generally
findable despite
missing citation
elements and/or
formatting errors

Poor choice of
sources; no
evidence of
required sources
Poor use of
sources:
 Unsupported
facts &
conclusions
 Over‐use of
single source
 Excessive
quoting,
paraphrasing,
or
summarizing
Consistent major
errors in following
in‐text citation or
footnote rules:
 failure to cite,
or incorrect
attribution of,
quotations
and/or ideas
in paraphrase
or summary
 paraphrases
or summaries
not accurate,
or
 plagiarism
evident
List is substantially
incomplete;
sources are cited
incorrectly;
sources are
difficult to find

A.
Appropriateness
of sources for the
assignment
B.
Sufficiency and
use of sources to
support the
argument

Missing ‐ 0

No in‐text
citations or
footnotes are
evident

No source list is
evident
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The First Year Seminar introduces students to the liberal arts, college‐level work, and diverse perspectives around a common subject, theme, or issue
within a single course. Taught in small class settings, students benefit from working closely with faculty mentors and peers as they engage, as
colleagues, in the process of discovery and respectful critical discussion. Exploration of subject matter from diverse perspectives broadens
understanding and enhances critical thinking.
Hartwick College Learning Outcomes All First Year Seminars
(1) Reinforce standards of college‐level writing. The FYS supports the Hartwick College writing requirement and builds toward the LAiP learning outcome
of effective communication in written English. (LO 1.1)
(2) Introduce college‐level modes of discourse. Through in‐class discussion and oral presentation, the FYS builds skills of scholarly debate and supports
the LAiP learning outcome of effective communication in spoken English. (LO 1.2)
(3) Improve student skills in evaluation, interpretation and analysis of texts and their forms of expression. In so doing, FYS supports the LAiP learning
outcome of producing interpretive or problem‐solving creative work. (LO 6)
(4) Cultivate information literacy and research techniques. By introducing the skills of identifying appropriate sources and assessing the quality of
information, the FYS cultivates individuals capable of valuating and determining the relevance of information.

(4) Cultivate information literacy and research techniques. By
introducing the skills of identifying appropriate sources and assessing
the quality of information, the FYS cultivates individuals capable of
valuating and determining the relevance of information.

At Hartwick College, information literacy is a learning outcome for first year seminar (FYS) courses. In order to measure
first year, first semester students’ information literate abilities, librarians designed a rubric assessment project that is




Evidence‐based (Oakleaf, 2009)
Authentic, in that it assesses student work that is part of the regular curriculum, and
Summative, in that it assesses student learning at the end of the course

In designing the rubric itself, librarians simplified the dimensions of information literacy measured so that the
instrument could be used for a wide variety of assignments that required research.

The results suggest that first year students are already moving toward proficiency in



Understanding the research requirements of their professors, and
Identifying and acquiring sources that meet those requirements

SUNYLA 2017 Poster | Rebecca Troendle Hewitt, SUNY Polytechnic Institute, Utica, New York
Closing the Loop: Operationalizing Three Years of Information Literacy Rubric Assessment Results

3

Students show less facility with using and citing evidence gathered from research sources. Common weaknesses include





Excessive quotation of sources
Overreliance on a single source, or citing too few sources for a work of that length
Unattributed facts or unsubstantiated conclusions, and
Failure to cite sources appropriately

As a result of these findings, Harwick librarians resolved to devote less instructional time to searching, and authority,
and shift more instructional time to incorporating evidence from sources (including signal words, paraphrasing and
summarizing), and citing sources.
Next steps include continuing to measure student performance‐‐are students doing better following tweaks to the
curriculum—and using the results to forge a deeper collaboration with faculty. Sharing results with composition faculty,
for example, sparked a conversation about boundaries that had surprising results.
The in‐class exercise that follows is one developed to address these assessment results.
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Bonus Question: Did students who got library
instruction in their First Year Seminar classes do
better?
YES, we measured this for two of the three
years studied and students had higher rubric
scores, on average, with librarian‐led instruction

Hartwick colleagues who participated in the rubric project, done as a committee‐of‐the‐whole all three years:
Rebekah Ambrose‐Dalton
Aurora Becker (intern 2015)
Paul Coleman
Mike Friery
David Heyduk
Peter Rieseler

Name ____________________________________________________
Construct an APA citation for one academic journal article that meets your professor’s
requirements from your CINAHL searches, using as resources:
●

EBSCO “cite” help feature, in conjunction with

●

another APA authority, such as the APA Publications Manual or Purdue OWL

Write a sentence citing any fact from one of your articles. Please include:
●

a signal phrase from the opposite side of this handout, and

●

an APA in-text citation

